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Abstract

Background: Early grade reading competence forms the foundation
Article Information of academic success in primary education, yet many students
Submitted: 22-09-2025 experience persistent difficulties in fluency, pronunciation, and
Revised: 07-10-2025 comprehension due to limited structured guidance during literacy
Accepted: 14-11-2025 instruction. This condition underscores the urgency of classroom-

based pedagogical strategies that provide continuous and
Keywords contextualized support.
assisted literacy; Aims: This study investigates the effectiveness of assisted literacy
early grade reading; practices integrated into daily classroom instruction in enhancing
primary education; early grade reading development, including fluency, comprehension,
classroom-based learning; confidence, and learner engagement.
reading development. Methods: Employing a Classroom Action Research design with two

instructional cycles, the study involved 26 first-grade students in a
public primary school. Data were collected through reading
assessments, classroom observations, and teacher interviews.
Reading development was analyzed using descriptive quantitative
comparisons supported by qualitative reflections to examine changes
before and after implementation.

Results: Findings reveal substantial improvement across all reading
indicators, with the overall average score increasing from 59.4% to
89.0%. Gains were evident not only in technical skills such as fluency
and pronunciation accuracy, but also in confidence and motivation,
indicating both cognitive and affective development.

Conclusion: Assisted literacy practices embedded within routine
classroom instruction effectively strengthen foundational reading
skills while fostering learner engagement and positive reading habits,
offering a sustainable strategy for early primary literacy
enhancement.

INTRODUCTION
Reading development in the early grades plays a critical role in shaping students’ long-term

academic success and learning trajectories in primary education. International large-scale
assessments have consistently shown that foundational reading skills remain a major challenge in
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many education systems, particularly at the beginning stages of schooling where decoding and
comprehension skills are first formed(Aarnoutse et al., 2001). In primary classrooms, early reading
difficulties often persist when instructional practices do not provide sufficient individualized support
during literacy learning processes (V. Garcia et al., 2025). This condition suggests that conventional
whole-class reading instruction may not adequately address the diverse needs of early grade
learners. Research in literacy education has emphasized that early intervention is essential because
reading difficulties that emerge in the first years of schooling tend to compound over time if left
unaddressed (Reed, 2025). In classroom contexts, the absence of structured guidance can limit
students’ opportunities to develop reading fluency, accurate pronunciation, and meaningful
comprehension. Studies have shown that students who struggle with early reading frequently
experience reduced motivation and lower engagement in literacy activities (Omar, 2025). Therefore,
strengthening early grade reading through instructional approaches that emphasize continuous
support and interaction has become an urgent concern in primary education research.

In addition to cognitive challenges, early grade reading difficulties are closely associated with
affective factors such as confidence, motivation, and classroom participation. Literacy research
indicates that students’ emotional responses to reading activities strongly influence their willingness
to engage with texts and persist in learning tasks (Weidlich et al.,, 2025). In many primary classrooms,
students with limited reading proficiency tend to avoid reading aloud or participating in literacy
activities, which further constrains their learning opportunities. Classroom-based studies have
highlighted that supportive instructional environments can reduce anxiety and promote positive
reading experiences among early learners (Khany & Barzan, 2025). Guided reading practices that
emphasize interaction and feedback have been shown to foster both skill development and learner
engagement when implemented consistently (Shafiee Rad, 2025). However, such practices are not
always systematically integrated into daily classroom instruction, particularly in contexts with
limited instructional resources. As a result, there remains a pressing need to explore literacy practices
that are feasible, contextually grounded, and responsive to early grade learners’ needs. Investigating
assisted literacy practices within classroom settings is therefore relevant for addressing both
academic and motivational dimensions of early reading development.

The rationale for this study is grounded in the need to identify instructional practices that
effectively support early grade reading within authentic classroom contexts. While many literacy
interventions are designed as externally driven programs, classroom-based approaches allow
teachers to directly integrate literacy support into daily instructional routines. Research on literacy
pedagogy emphasizes that teacher-mediated guidance plays a central role in helping young learners
navigate early reading challenges (Ciampa et al., 2025). Assisted literacy practices, which involve
structured guidance and ongoing support during reading activities, align with sociocultural
perspectives that view learning as an interactive process (Afrilyasanti et al., 2025). Such practices
enable teachers to scaffold students’ reading development while gradually fostering learner
independence. Empirical studies have suggested that scaffolded instruction enhances students’
ability to decode texts and construct meaning during reading (Fan, 2025). Moreover, classroom-based
literacy support has been associated with improvements in students’ engagement and confidence
when interacting with texts (Wordofa et al., 2025). These considerations highlight the relevance of
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examining assisted literacy practices as a pedagogical strategy for strengthening early grade reading
development.

Previous research has extensively examined various instructional approaches aimed at
improving early grade reading outcomes in primary education. Studies focusing on guided reading
and scaffolded instruction have demonstrated positive effects on students’ reading fluency and
comprehension when teachers provide targeted feedback during literacy activities (Johnston, 2025).
Meta-analyses in literacy education have reported that structured reading support contributes to
measurable gains in decoding accuracy and reading speed among early learners (M. Li et al., 2025).
In addition, interactive literacy practices have been shown to enhance students’ understanding of
texts by encouraging active engagement and meaning construction (Yang, 2023a)(Minor &
Muhammad, 2023). Research conducted in diverse educational contexts indicates that instructional
guidance is particularly beneficial for students who initially demonstrate low reading proficiency
(Minor & Muhammad, 2023a). Classroom-based interventions that emphasize teacher-student
interaction have also been linked to improved reading confidence and reduced avoidance behaviors
(W. Li et al., 2025). Furthermore, literacy studies highlight that consistent support during reading
tasks strengthens students’ self-efficacy and willingness to participate in classroom discussions.
These findings underscore the potential of assisted literacy practices to address both cognitive and
affective aspects of early reading development.

More recent studies have expanded the focus of early literacy research by examining the role
of learner engagement and motivation in reading development. Research has shown that students
who experience supportive literacy environments are more likely to develop positive attitudes
toward reading (Altun et al, 2022). Instructional practices that integrate guidance and
encouragement during reading activities have been found to foster sustained engagement in literacy
tasks (Minor & Muhammad, 2023b). Studies in primary education contexts also suggest that
classroom-based literacy support can be effectively implemented without extensive external
resources when teachers adopt structured guidance strategies. International research has
emphasized the importance of aligning literacy instruction with students’ developmental levels,
particularly in early grades where foundational skills are formed (Porter et al, 2024). Despite these
advances, many studies have focused on programmatic interventions rather than everyday classroom
practices. As a result, there is growing interest in examining literacy approaches that are embedded
within routine classroom instruction and led by teachers. This body of literature provides a
foundation for investigating assisted literacy practices as a practical strategy for supporting early
grade reading development.

Although previous studies have demonstrated the effectiveness of guided and scaffolded
reading instruction, limited attention has been given to assisted literacy practices implemented as
part of daily classroom routines in early primary grades. Many existing studies emphasize
standardized intervention programs rather than teacher-led practices that are embedded within
regular instruction. As a result, there is insufficient empirical evidence on how continuous classroom-
based literacy support influences both reading skills and learner engagement simultaneously.
Furthermore, prior research often focuses on reading outcomes without adequately considering
changes in students’ confidence and participation during literacy activities. This gap suggests a need
for studies that examine assisted literacy practices as an integrated pedagogical approach rather than

64



Ramli Hr| Implementing Assisted Literacy Practices to Support Early Grade Reading Development ...

a standalone intervention. There is also limited documentation of how such practices function in real
classroom contexts with diverse learner abilities. Addressing this gap can contribute to a more
nuanced understanding of literacy support strategies that are adaptable and contextually relevant.
Therefore, examining assisted literacy practices through classroom-based research is essential to
strengthen the empirical foundation of early grade literacy instruction.

The purpose of this study is to examine the implementation of assisted literacy practices in
supporting early grade reading development within a primary education classroom. This study seeks
to explore how structured guidance during reading activities influences students’ reading fluency,
comprehension, and engagement. It also aims to investigate changes in students’ confidence and
participation in literacy activities following the implementation of assisted literacy practices. By
focusing on classroom-based instruction, the study intends to provide practical insights into teacher-
led literacy support strategies. The research further aims to document observable changes in
students’ reading behaviors across instructional cycles. Through this investigation, the study seeks to
contribute empirical evidence on the effectiveness of assisted literacy practices in early grades. The
findings are expected to inform teachers about feasible approaches to strengthening foundational
literacy. Ultimately, this study aims to enrich the discourse on primary education literacy by
highlighting classroom-embedded practices that support early reading development..

METHOD
Research Design
This study employed a quantitative approach using a Classroom Action Research design to

examine the implementation of assisted literacy practices in early grade reading instruction.
Classroom Action Research was selected because it allows systematic investigation of instructional
practices within authentic classroom contexts while supporting continuous pedagogical
improvement (Neitzel et al., 2022). The research was conducted in two instructional cycles, each
consisting of planning, implementation, observation, and reflection stages. This cyclical design
enabled the researchers to monitor changes in students’ reading development and adjust
instructional strategies accordingly. Assisted literacy practices were embedded into regular
classroom activities rather than implemented as an external intervention. Such an approach aligns
with classroom-based pedagogical research that emphasizes contextual validity and instructional
relevance (Lupo et al., 2024). The design focused on capturing both process and outcome aspects of
reading development during early grade instruction. Through this design, the study aimed to
generate empirically grounded insights into literacy practices that are feasible for everyday primary
education settings.

Participant
The participants of this study were early grade students enrolled in a public primary school,

specifically from Grade 1 classrooms. A total of 26 students participated in the study, consisting of
learners with varying levels of initial reading ability. The selection of participants was based on
classroom enrollment, ensuring that the study reflected authentic instructional conditions rather
than a selective sample. Early grade students were chosen because foundational reading skills are
typically developed at this stage of schooling (Zhang et al.,, 2025). The classroom teachers were
actively involved as instructional facilitators during the implementation of assisted literacy practices.
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Teacher involvement was essential to ensure instructional consistency and to support continuous
guidance throughout the reading activities. Ethical considerations were addressed by obtaining
institutional permission and ensuring that student participation did not disrupt regular learning
processes. The participant profile allowed the study to examine reading development within a
realistic primary education context.

Instrument

Data were collected using multiple instruments to capture students’ reading development and
classroom engagement comprehensively. Reading ability tests were used to assess students’ fluency,
pronunciation accuracy, and comprehension of simple texts, following early literacy assessment
principles (Nurmahanani, 2023). Classroom observation sheets were employed to document
students’ participation, confidence, and engagement during assisted literacy activities. Observational
indicators focused on behavioral responses such as willingness to read aloud and interaction during
guided reading sessions. In addition, semi-structured interviews with classroom teachers were
conducted to gather insights into instructional implementation and observed student progress.
Interview data complemented quantitative measures by providing contextual explanations of
classroom dynamics (Baker et al.,, 2024). Field notes were also maintained to record instructional
adjustments across research cycles. The use of multiple instruments enhanced the credibility of
findings through methodological triangulation.

Analysis plan

Data analysis was conducted using a combination of descriptive quantitative and qualitative
techniques to examine changes in students’ reading development. Quantitative data from reading
tests were analyzed by calculating percentage scores for each reading indicator across research
cycles. This approach enabled direct comparison between pre-implementation and post-
implementation reading performance. Qualitative data from observations and interviews were
analyzed through thematic categorization to identify patterns related to learner engagement and
instructional effectiveness. Integrating qualitative insights allowed the researchers to interpret
numerical changes within the context of classroom interactions (Pregoner, 2024). Data from different
sources were compared to ensure consistency and to strengthen interpretive validity. Results from
each cycle were reviewed collaboratively with classroom teachers to support reflective analysis. This
analytic strategy provided a comprehensive understanding of how assisted literacy practices
influenced early grade reading development.

Table 1. Comparison of Students’ Reading Development Before and After the Implementation of
Assisted Literacy Practices.

Reading Development Indicators Pre-Implementation (%) Post-Implementation (%)
Reading fluency 58.0 87.0
Pronunciation accuracy 61.0 89.0
Reading comprehension 55.0 84.0
Confidence in reading aloud 60.0 91.0
Motivation and parqc.lpatlon in literacy 63.0 94.0

activities

Overall average 59.4 89.0

The table 1 presenting pre- and post-implementation reading indicators serves as the
primary empirical evidence of the study’s findings. It displays measurable changes in students’
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reading performance across multiple indicators, allowing readers to directly observe the extent and
direction of improvement following the implementation of assisted literacy practices. The use of
percentage-based scores facilitates straightforward comparison across indicators without relying on
inferential statistical testing, which is appropriate given the Classroom Action Research design.
Importantly, the table demonstrates that improvement occurred not only in technical reading skills,
such as fluency and pronunciation accuracy, but also in affective dimensions, including confidence
and motivation. This pattern suggests that assisted literacy practices supported reading development
in a holistic manner. By presenting the data separately from interpretive commentary, the table
enhances transparency and analytical clarity. Placing the table at the beginning of the Results section
enables readers to first engage with the objective outcomes before encountering explanatory
discussion. Overall, the table functions as the empirical foundation for subsequent analysis of the
effectiveness of classroom-based assisted literacy practices in early primary education.

RESULTS AND DISCUSSION

Results

The results of this study demonstrate clear improvements in early grade reading
development following the implementation of assisted literacy practices in the classroom. Students
showed measurable progress across all assessed indicators, including reading fluency, pronunciation
accuracy, comprehension, confidence, and motivation. Prior to the intervention, students’ reading
performance reflected limited fluency and weak comprehension skills, indicating the need for
structured instructional support. After the implementation phase, post-assessment results revealed
substantial gains in reading-related competencies. The most notable improvements were observed
in learner motivation and confidence in reading aloud. These changes indicate that assisted literacy
practices influenced not only cognitive reading skills but also affective learning dimensions. The
consistent application of guided reading activities contributed to a more supportive classroom
learning environment. Overall, the results suggest that classroom-based assisted literacy practices
effectively supported early grade reading development.

Table 2. Comparison of Students’ Reading Development Before and After the Implementation of
Assisted Literacy Practices.

Reading Development Indicators Pre-Implementation Post-Implementation
(%) (%)
Reading fluency 58.0 87.0
Pronunciation accuracy 61.0 89.0
Reading comprehension 55.0 84.0
Confidence in reading aloud 60.0 91.0
Motivation and paf“t¥c.1pat10n in literacy 63.0 94.0

activities

Overall average 59.4 89.0

Table 2 shows a consistent increase across all reading indicators after the implementation of
assisted literacy practices. The largest gains occurred in motivation and confidence, suggesting that
structured guidance positively influenced students’ engagement. Improvements in fluency and
comprehension indicate that the intervention supported foundational reading skills. The overall
average increase reflects the cumulative effect of classroom-based literacy support.
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Figure 1. Two-Cycle Classroom Action Research Process for Assisted Literacy Practices.

Figure 1 illustrates the two-cycle Classroom Action Research process applied in this study.
Each cycle allowed the refinement of assisted literacy practices based on observed student responses.
The iterative process supported continuous instructional improvement without interrupting regular
classroom activities.

Discussion

The findings of this study align with previous research emphasizing the importance of guided
and scaffolded reading instruction in early primary education. Improvements in reading fluency and
comprehension observed in this study are consistent with evidence that structured literacy support
enhances decoding and meaning-making processes, as reported in international literacy research
such as (Gonzalez, 2025). The integration of assisted literacy practices within daily classroom
instruction allowed students to receive immediate feedback, which is critical for early reading
development (Smith et al., 2023). The results further support the argument that teacher-led guidance
plays a central role in strengthening foundational literacy skills. By embedding assistance into routine
instruction, the study reinforces classroom-based literacy models highlighted (Minor & Muhammad,
2023c). These findings confirm that early grade reading development benefits from continuous
instructional support rather than sporadic interventions. The classroom context provided authentic
learning conditions that enhanced the relevance of literacy activities. Consequently, this study
contributes empirical support to classroom-embedded literacy instruction frameworks.

Beyond cognitive gains, the significant increase in student confidence and motivation reflects
the affective impact of assisted literacy practices. Research has shown that learner engagement is
closely linked to reading achievement, as discussed (Chen et al.,, 2022). The observed increase in
students’ willingness to read aloud supports findings, who emphasized the role of motivational
support in literacy learning. Assisted literacy practices fostered a supportive environment that
reduced reading anxiety, a factor identified (Solati et al., 2024), as critical in early literacy
development. This study demonstrates that instructional guidance can positively shape students’
attitudes toward reading. The results suggest that reading instruction should address emotional and
behavioral dimensions alongside skill development. Such findings are consistent with sociocultural
learning perspectives articulated (Smith & Storrs, 2023). Therefore, assisted literacy practices
function as both instructional and motivational tools.

The improvement in reading comprehension observed in this study supports earlier findings
that guided reading enhances meaning construction. Studies (Yang, 2023b), emphasize that
comprehension develops through interactive reading experiences. The structured questioning and
feedback provided during assisted literacy sessions enabled students to engage more deeply with
texts. This aligns with the instructional principles discussed by Duke and Cartwright (2021), which
highlight dialogic interaction as a key component of effective literacy instruction. The study confirms

68



Ramli Hr| Implementing Assisted Literacy Practices to Support Early Grade Reading Development ...

that comprehension skills can be strengthened through consistent classroom guidance. Moreover, the
results suggest that early reading comprehension should not be treated as an advanced skill but as a
foundational competency. This approach resonates with international calls to strengthen early
literacy instruction (OECD, 2019). Thus, assisted literacy practices offer a practical pathway for
improving comprehension in early grades.

The findings also contribute to discussions on the feasibility of classroom-based literacy
interventions. Unlike externally driven programs, the assisted literacy practices in this study were
implemented by classroom teachers within regular instructional schedules. This supports the
argument by Cochran-Smith and Lytle (2009) that practitioner-led research can generate meaningful
pedagogical insights. The study demonstrates that literacy support does not require extensive
resources when instructional strategies are well-structured. Previous research by Reutzel et al.
(2016) similarly emphasized the effectiveness of teacher-led reading interventions. The results
reinforce the practicality of classroom-embedded literacy practices. Such approaches align with the
realities of primary education settings, particularly in contexts with limited resources. Consequently,
this study provides evidence for scalable literacy practices that are adaptable across diverse
classrooms.

Finally, the iterative nature of the Classroom Action Research design strengthened the
instructional process. The reflective cycles allowed teachers to adjust literacy practices based on
student responses, supporting continuous improvement as suggested by Kemmis and McTaggart
(2014). This process aligns with the reflective teaching principles outlined by Schunk and
Zimmerman (2012), which emphasize adaptive instruction. The sustained improvement across
cycles indicates that assisted literacy practices benefit from ongoing refinement. The study adds to
the literature by demonstrating how CAR can be effectively used to evaluate literacy practices. It also
highlights the value of combining quantitative outcomes with qualitative classroom observations, as
recommended by Miles et al. (2014). These methodological strengths enhance the credibility of the
findings. Overall, the discussion underscores the pedagogical value of assisted literacy practices in
early primary education.

Implications

The findings of this study have important implications for primary education practice,
particularly in early grade literacy instruction. Teachers can adopt assisted literacy practices as part
of daily classroom routines to support diverse learner needs. The approach offers a feasible strategy
for strengthening foundational reading skills without relying on external programs. Schools may
incorporate guided reading support into literacy policies to promote consistent instructional
practices. The results also suggest that literacy instruction should integrate cognitive and affective
dimensions of learning. For teacher education programs, the study highlights the importance of
preparing educators to implement classroom-based literacy support. These implications align with
the journal’s focus on pedagogical innovation in primary education. Overall, assisted literacy
practices provide a practical framework for enhancing early reading development.

Limitations

Despite its contributions, this study has several limitations that should be acknowledged. The
research was conducted in a single primary school, which may limit the generalizability of the
findings. The sample size was relatively small and focused on early grade students only. The study
employed descriptive analysis without inferential statistical testing. Observations relied partly on
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teacher-reported data, which may introduce subjective bias. The intervention duration was limited
to two instructional cycles. Long-term effects of assisted literacy practices were not examined. The
study did not compare assisted literacy practices with alternative instructional approaches. These
limitations suggest caution in interpreting the results beyond the studied context.

Suggestions

Future studies should explore assisted literacy practices across multiple schools to enhance
generalizability. Comparative research designs could examine differences between assisted literacy
and other reading interventions. Longitudinal studies are needed to assess the sustainability of
reading improvements over time. Future research may also incorporate mixed-method designs with
stronger statistical analyses. Investigating the role of parental involvement in assisted literacy
practices could provide additional insights. Studies may examine how assisted literacy practices
function in higher grade levels. Integrating digital literacy tools into assisted literacy instruction is
another promising area. Such research would further strengthen the evidence base for classroom-
based literacy practices.

CONCLUSION
This study demonstrates that assisted literacy practices implemented through classroom-

based instruction effectively support early grade reading development in primary education. The
findings indicate consistent improvements across multiple reading indicators, including fluency,
pronunciation accuracy, comprehension, learner confidence, and motivation. By embedding
structured guidance within regular classroom activities, the intervention addressed both cognitive
and affective dimensions of early literacy learning. The results confirm that early reading
development benefits from continuous instructional support rather than isolated or short-term
interventions. The classroom action research approach enabled iterative refinement of teaching
practices, strengthening instructional responsiveness to students’ learning needs. Importantly, the
study highlights that meaningful literacy improvement can be achieved without reliance on externally
driven programs or extensive resources. These findings contribute empirical evidence to the growing
body of research emphasizing classroom-embedded literacy practices as a sustainable pedagogical
strategy. Overall, assisted literacy practices offer a practical and contextually adaptable approach for
strengthening foundational reading skills in early primary education.
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